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The Education and Skills Committee

The Education and Skills Committee is appointed by the House of Commons to
examine the expenditure, administration and policy of the Department for
Education and Skills and its associated public bodies.

Membership at time Report agreed

Mr Barry Sheerman MP (Labour, Huddersfield) (Chairman)
Mr Douglas Carswell MP (Conservative, Harwich)

Mr David Chaytor MP (Labour, Bury North)

Jeff Ennis MP (Labour, Barnsley East & Mexborough)

Paul Holmes MP (Liberal Democrat, Chesterfield)

Helen Jones MP (Labour, Warrington North)

Fiona Mactaggart MP (Labour, Slough)

Mr Gordon Marsden MP (Labour, Blackpool South)

Mr Andrew Pelling MP (Conservative, Croydon Central)
Mr Graham Stuart MP (Conservative, Beverley & Holderness)
Stephen Williams MP (Liberal Democrat, Bristol West)

Powers

The Committee is one of the departmental select committees, the powers of
which are set out in House of Commons Standing Orders, principally in SO No
152. These are available on the Internet via www.parliament.uk.

Publications

The Reports and evidence of the Committee are published by The Stationery
Office by Order of the House. All publications of the Committee (including press
notices) are on the Internet at www.parliament.uk/edskills/

Committee staff

The current staff of the Committee are David Lloyd (Clerk), Sarah Thatcher,
(Second Clerk), Nerys Roberts (Committee Specialist), Katie Phelan (Committee
Assistant), Susan Ramsay (Committee Secretary) and John Kittle (Senior Office
Clerk).

Contacts

All correspondence should be addressed to the Clerk of the Education and Skills
Committee, House of Commons, 7 Millbank, London SW1P 3JA. The telephone
number for general enquiries is 020 7219 6181; the Committee’s e-mail address is
edskillscom@parliament.uk

Footnotes

In the footnotes for this Report, references to oral evidence are indicated by ‘Q’
followed by the question number. References to written evidence are indicated
by the page number as in ‘Ev 12’ or by reference to ‘written evidence’ followed
by the name of the organisation or individual submitting it. All memoranda
have been posted on our website.!

1 http://www.publications.parliament.uk/pa/cm200607/cmselect/cmeduski/memo/creativepartnerships/contents.htm
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Summary

Since the establishment of the National Curriculum in 1988 and the National Literacy and
Numeracy strategies in 1998 and 1999 respectively, concerns have been expressed that
creativity and innovative approaches to teaching may have been unintentionally
constrained. Creative Partnerships was introduced by the Government, partly in response
to these concerns, first as a two-year pilot scheme in 2002 in 16 local areas, and then more
widely from 2004. The scheme funds creative professionals to go into schools and work in
partnership with teachers and students, offers continuing professional development to
school staff, and also provides guidance on creativity in relation to wider school
improvement.

The majority of Creative Partnerships’ funding comes from the Department for Culture,
Media and Sport, supplemented by a smaller contribution from the Department for
Children, Schools and Families. This report focuses predominantly, but not exclusively, on
Creative Partnerships as a scheme. It is important to note that some schools not involved in
Creative Partnerships run similar programmes independently of the scheme, and have
done so for many years.

What is creativity?

Policy-makers now appear agreed on a definition of creativity which goes beyond the
expressive and aesthetic arts, and agree that in educational terms creativity should extend
right across the curriculum. In practice, while there are clearly examples of Creative
Partnerships-funded work involving those from sectors other than the creative and
expressive arts, such as industry, science and design, we nevertheless consider this to be an
area in need of further development. Consideration should be also given by the
Government to whether the patronage of the Arts Council, with its very particular remit, is
still appropriate given Creative Partnerships’ wider ambitions, and whether the current
make-up of the Creative Partnerships board adequately reflects the full range of professions
to which creativity is key.

Impacts

Our evidence suggests a very high level of support for more creative approaches to teaching
among school staff and creative practitioners, most of whom are clearly convinced that a
wide range of positive effects follow from involvement in such programmes, particularly in
terms of developing ‘softer’ skills such as team-working and self-confidence. This evidence
should not be ignored, but needs to be more systematically collected and analysed more
rigorously. The evidence linking creative programmes and better attainment remains
tentative at best, but this does not concern us unduly: we believe that creativity has value in
its own right and that improved attainment, while to be welcomed, should be viewed as an
additional benefit rather than the main purpose of the programme. The evidence on the
impact of creative initiatives operating outside of the Creative Partnerships framework does

not appear to have been collated or analysed systematically: this is a gap in knowledge that
should be remedied.

Continuing professional development is of fundamental importance to embedding more
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creative approaches to teaching and learning, and should be seen as the core of the
operation. We also encourage Creative Partnerships to consider ways in which mentoring
of teachers by creative professionals, and of creative professionals by teachers, could be
further encouraged—for example, through the introduction of short, structured sabbaticals
for teachers.

Embedding creativity - beyond the ‘added-extra’ approach

Extending creative approaches beyond a particular activity and firmly embedding them in
the wider curriculum remains a key challenge for schools and also for Creative Partnerships
as an organisation. The National Foundation for Educational Research is due to publish
research identifying the factors which are associated with creativity becoming firmly
embedded. Their findings need to be widely disseminated, in a form accessible to school
staft. Ofsted should also continue to focus on the extent to which the lessons from creative
activities have been embedded into other school domains.

Departmental support

The DCSF gives the impression that these issues concerning creativity are peripheral to
their core responsibilities in education and children’s services. We believe that the best
education has creativity at its very heart. We recommend that the DCSF reviews policies
such as Every Child Matters and personalised learning to ensure that creativity is
established as a core principle in learning and development.

We welcome the confirmation that reductions in Creative Partnerships funding are not
foreseen over the next Comprehensive Spending Review period. However, the imbalance
in levels of funding for the project between the two Departments does little to allay
perceptions that creativity is a second-order priority for the DCSF. We also feel that the
DCSF could do more in terms of offering non-financial support—for example, by
developing a system in which improvements in soft skills can be assessed and valued
equally alongside more quantifiable achievements in terms of SAT scores.

A sustainable model for the future

We accept that funding levels may never be such that all schools can access individual,
tailored support, and that funding for Creative Partnerships as a supporting organisation
may be time-limited. However, we do not believe completely devolved funding would be
appropriate at the moment, when much still remains to be done to embed creative teaching
and learning.

A priority now for Creative Partnerships and its two sponsoring Government departments
in planning for the future should be to produce replicable models or templates, which can
then be used and adapted to initiate work in other schools. This would act as a means of
ensuring that all schools could benefit from the investment made in Creative Partnerships,
even if they have not participated directly to date. At its best, when Creative Partnerships
starts with a school development plan and builds a strong relationship between teachers
and creative practitioners it can significantly expand the capacity and ambition of a school
to teach creatively. If creativity is at the heart of every successful school, it is essential that
all schools have access to the necessary resources—such as external co-ordination, creative
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professionals and continuing professional development for teachers—to enable it to
become established through the school system.
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1 Preface

1. The Committee announced its inquiry into Creative Partnerships and the Curriculum
on 4th June 2007, with the following terms of reference:

o How should we define creativity in the context of education and child care?

o  What effect have existing creative initiatives had on teachers’ skills and ability to
work with creative professionals in the classroom?

e What are the implications of a curriculum shift in favour of creativity for the
training of heads, teachers and cultural animators?

e How might parents and education and care providers be persuaded to encourage
creativity in the home?

e What special contribution do the arts have to make to creative education?

e To what degree should creative education be structured to accommodate the needs
of creative industries?

e What evidence is there that a creative curriculum assists achievement in other
areas?

e What is the impact of a creative curriculum on pupil confidence, motivation,
behaviour and team work, and Literacy, numeracy, ICT and communication skills?

e How can creative achievement among young people be acknowledged and
assessed?

e How can creativity be embedded across the curriculum and within the philosophy
of schools?

e How can creativity in schools best be linked to the real work of work and leisure?

2. A main, but not sole, focus for the inquiry was the work of the Creative Partnerships
scheme, which aims to link creative practitioners with schools and which was launched in
2002. It is funded largely by the Department for Culture, Media and Sport, with a smaller
contribution from the Department for Children, Schools and Families. Throughout this
report, references to this DCSF and DCMS-funded scheme take the form of Creative
Partnerships, while lower case, standard print is used to distinguish programmes or
activities with similar aims which draw funding from elsewhere.

3. On 28 June 2007, the Secretary of State announced that the then Department for
Education and Skills would be dissolved and replaced by two new departments, the
Department for Children, Schools and Families, and the Department for Innovation,
Universities, and Skills. As a consequence, this Committee, which scrutinised the work of
the DfES, will be replaced and will have to conclude its current business by early November
2007. We therefore decided to take a limited amount of oral evidence on Creative
Partnerships and the Curriculum in the time remaining.
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4. We took oral evidence from: Paul Collard, National Director, Creative Partnerships;
Althea Efunshile, Executive Director, Arts Planning and Investment, Arts Council
England; Rt. Hon Margaret Hodge MP, Minister for Culture, Creative Industries and
Tourism, Department for Culture, Media and Sport; Jim Knight MP, Minister of State for
Children and Learners, Department for Children, Schools and Families.

5. We also received around 150 written memoranda, a very large proportion of which were
from schools and practitioners directly involved in the Creative Partnerships initiative,
although we also received a number of memoranda from those involved in other schemes
or initiatives. The memoranda have helped us greatly with our inquiry and we extend our
thanks to those who took the time to write to us.























































































